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Terminology 
 

• ‘College’ – a network of state schools which ensure educational experiences and services 
in a full and continuous process starting from early childhood education, and through the 
primary and secondary levels.   

• HOD (Inclusion) refers to Head of Department (Inclusion)  

• ‘NCF’ refers to the National Curriculum Framework published in 2012. 

• ‘Parents’ - the biological or legal guardians 

• ‘SLT’ (Senior LeadershipTeam) refers to the Head of School, Assistant Heads and Heads of 
Department  

• ‘School Support Staff’ refers to all members of staff working in the school including 
teachers, LSEs, clerical staff, technicians and ancillary staff (caretakers, general hands and 
watchmen) and other visiting staff.  

• ‘Learners’ refers to all Year 10 learners attending the school of the respective College 
unless specified otherwise in the Policy. 

• ‘School Community’ refers to the Senior Management Team, teachers, and staff members 
who work in a school; the learners who attend the school and their parents and families; 
and local residents and organisations that have a stake in the school’s success. 

• ‘School’ means an institution, the resources of which, both of persons and of things, are 
ordained towards the promotion of the education and training of other persons through 
the dissemination of knowledge. 

• CEE refers to Career Exposure Experience 

• ‘Career Guidance Professionals’ refer to Education Officers, Career Guidance, Principal 
Education Support Practitioners (Career Advisors), Career Guidance Teachers, Guidance 
Teachers and Education Support Practitioners (Career Advisors). 

• ‘DES’ refers to the Directorate for Educational Services, which is responsible, inter alia, 
for the running and upkeep of all State schools in Malta and Gozo. 

• ‘DIER’ refers to the Department of Industrial and Employment Relations 

• ‘ELGPN’ European Lifelong Guidance Policy Network 
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• ‘ESL’ refers to early school leavers, those learners who are usually vulnerable and lack 
behind in their formal education.1 

• Jobsplus refers to the national entity responsible for employment and training with the 
aim of enhancing employability by recommending policies and implementing initiatives 
aimed at empowering, assisting and training jobseekers to facilitate their entry or re-entry 
into the active employment market, promoting workforce development through skills and 
competency development, and by assisting employers in their recruitment and training 
needs. 

• ‘ITS’ refers to the Institute of Tourism Studies, which organises a variety of courses (full-
time and part-time) related to the tourist industry and hospitality context. 

• ‘MCAST’ refers to the Malta College of Arts, Science and Technology 

• ‘MEDE’ refers to the Ministry for Education and Employment. 

•  ‘MEYE’ refers to the Ministry of Education, Youth and Employment. 

• ‘PSCD’ refers to Personal, Social and Career Development, one of the subjects taught in 
all primary and secondary schools 

• ‘NSSS’ refers to the National School Support Services  which falls within the remit of the 
Directorate for Educational Services (DES), MEDE 

• ‘VET’ refers to Vocational Education Training. 

                                                           
1 The definition of ‘early school leaving’ (ESL) at EU level refers to ‘those young people who leave education and 

training with only lower secondary education or less, and who are no longer in education and training’. In statistical 

terms, European ESL rates are measured as the percentage of 18-24 year olds with only lower secondary education or 

less and no longer in education or training . Many Member States define and measure ESL differently. ESL can mean 

leaving education and training systems before the end of compulsory schooling; before reaching a minimum 

qualification or before completing upper secondary education. Whilst the term ESL may include all forms of leaving 

education and training prematurely, the term ’school drop-out’ often refers to discontinuing an on-going course, e.g. 

dropping out in the middle of the school term. Drop-out from education can occur at any time and can be experienced 

by different age groups. (Final Report of the Thematic Working Group on Early School Leaving, EU Commission, 

November 2013). 
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Introduction  
 
1. Career Exposure 
 
1.1 Definition of the term ‘career’ 

The term ‘career’ refers to ‘the interaction of work and other life roles over a person’s 
lifespan, including how they balance paid and unpaid work and their involvement in learning 
and education.’ (ELGPN Glossary, 2012)  

 
1.2 What is a Career Exposure Experience (CEE)?  

A career exposure experience allows learners to explore specific careers of interest by 

observing role model employees perform their work duties at their place of employment.  

The aims of the Career Exposure Experiences (CEEs) are to broaden learners’ career 

aspirations and instill in them employability skills while still within compulsory education. 

The experience should provide realistic career information that will aid learners in making 

career choices.  

 
2. Objectives 

 
2.1 Objectives of the Career Exposure Policy 

The objectives of this Policy are to: 

• Establish the guiding principles and a regulatory framework for a career exposure   

experience (CEE) for all secondary schools in Malta and Gozo intending to organise the CEE 

to Year 10 learners; 

• give learners the opportunity to be exposed to different career experiences that would 

enable them to plan their career path after compulsory schooling; 

• help learners acquire and familiarize themselves with the necessary skills, knowledge and 

attitudes that are normally required in the world of work, in an environment that is risk free 

and conducive to learning; 

• understand better the relevance between their formal curriculum and the work place, and 

• learn actively more about work ethics, conditions of work, rights and responsibilities that are 

usually expected from an employee at the place of work. 

 

2.2 National objectives 

The national objectives of this Policy are to: 

• prepare young people for the world of work and for their future society; 

• reduce the risk of early school leavers (ESL), whilst encouraging learners to pursue different 

career pathways through a wide selection of post-secondary courses in different institutions,   

• make the learner’s school experience relevant, meaningful, and positive, and 



 

7 

 

• prepare learners to become more active citizens, whilst using their decision-making skills, 

creativity, innovation and critical thinking 

 

 

3. Background 
 
3.1 The National Curriculum Framework 

In February 2013 a new curriculum framework, entitled A National Curriculum Framework 

for All 2012 (hereinafter referred to as NCF), was published to set a new vision for all schools 

in Malta and Gozo. One of the main targets of this document is that, by the year 2025, 90% 

of the learners will continue their education beyond compulsory schooling. This national 

curriculum framework emphasizes a balance between the personal potential of learners, 

work opportunities later in life and their development as active citizens. More specifically, it 

aims to create more bridges between the experiences of learners in the classroom and real-

life situations, including the world of work.  

 

The new curriculum framework for the Maltese islands lays particular emphasis on 

Vocational Education and Training (VET) in the secondary sector.   It aims to provide 

secondary school learners with a variety of elective VET subjects. Moreover it encourages 

different outside school experiences that help them understand better, and in a practical 

way, the relationship between their formal curriculum and the world outside the school. This 

was echoed in various international studies (see, for example, Gothard et al. 2001: 115) that 

stipulates, inter alia, that “through the career-related context available in schools, learners 

have the opportunity to become familiar with a variety of professions and occupations. 

Understanding the knowledge, skills, competencies and workplace requirements within a 

professional field helps learners develop their career aspirations.” (NCF 2013: 62).  Secondary 

school learners are constantly supported and taught to comprehend the relationship 

between their formal education and the real world in which they live. This occurs through 

the learning of variety of subjects and the career guidance programmes provided by career 

guidance professionals. 

 

The Maltese educational system is being reinterpreted and reviewed. (see for example, 

MEYE 2007; 2012). This new vision together with various initiatives originating from schools 

and state colleges have established the need of this document. The Policy attempts to 

establish the guiding principles and a regulatory framework through which Year 10 learners 

will maximise the relevant knowledge, skills and attitudes related to their career path in a 

safe environment. During their educational journey, especially during their secondary 

education, learners are constantly supported and taught to comprehend better this 
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relationship between their formal education and the real world in which they live not only 

through the variety of subjects they learn at school, but also through the career guidance 

programmes provided by career guidance professionals.  

 

 The learners will be able to apply their theoretical knowledge acquired from different subject 

areas into practice. These initiatives are also intended to reinforce the learner’s skills in being a 

creative person, critical thinker, and decision maker. Apart from that, CEEs expose learners to 

develop team building, communication and entrepreneurial skills amongst others so essential in 

today’s continuously changing work environment. The Policy is set within the context of local and 

EU legislation to maximize the benefits that learners will gain from such experiences in a risk-free 

work environment. The Policy attempts to also set and delineates the roles and responsibilities 

that all relevant stakeholders are expected to follow to make the Career Exposure Experience a 

truly positive one for the learners. It also tries to avoid any possible conflict or ambiguous 

situations which undermine the real educational value that such programmes and initiatives 

usually endorse (see attached Procedures and Strategy documents). 

 
 
3.2 Rationale 

This Policy is based on three important concepts: 
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These three concepts express the underpinning philosophy of this Policy.  the transitional 

concept, CEEs prepare learners better for the world of work, while challenging career 

stereotypes and widen the learners’ awareness of career paths (Athanasou and Van Esbroeck 

2008: 28). Additionally, learners  will also understand the benefits of the gainfully employed. 

The developmental concept describes the two main reasons for the importance of the  CEE,  

They support the understanding and development of learners’ competencies and 

employability skills and  the understanding and development of important attitudes and 

values such as punctuality, responsibility, accountability, and respect for others (Coetzee and 

Roythorne Jacobs 2006: 156-58). The CEEs also emphasize the importance of doing a good 

job and of presenting oneself in an appropriate manner, including dress code and ethical 

behaviour. The educational concept of the CEEs stimulates the learners’ motivation for 

learning by helping them to view  the relevance of school subjects to different careers. The 

CEEs  also enable learners to realize and comprehend the importance of employability skills, 

attitudes, values and competencies. These experiences help learners to understand better 

the importance of their schooling and its relevance to the world of work, the community and 

their society in general (Athanasou and Van Esbroeck 2008: 359). They also encourage 

learners to pursue their education at post-secondary level, by following different academic 

or VET pathways. 

 

4. Relevant Legislation and Legal Instruments 

 

As highlighted in section 3 above (Background), this Policy lies within the context of national and 

EU legislation, policies and regulations, namely: 

 

1. A National Curriculum Framework for All 2012 (MEDE 2013) 

2. The Education Act (1988), Chap. 327 of the Laws of Malta 

3. Subsidiary Legislation 424.10, Protection of Young Persons at Work Places Regulations, 2002 

(Legal Notice 91 of 2000) 

4. Subsidiary Legislation 424.18, General Provisions for Health and Safety at Work Places 

Regulations, 2003 (Legal Notice 36 of 2003) 

5. Employment and Industrial Relations Act (Cap 452); and Subsidiary Legislation 452.92 – 

Young Persons (Employment) Regulations 

6. Legal Notice 283 of 2004, Occupational Health and Safety Authority Act (Cap. 424): 

Protection of Young Persons at Work Places (Amendment) Regulations, 2004 

7. Subsidiary Legislation 424.10, Young Persons (Employment) Regulations, 2002 
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8. European Commission, Strasbourg, 20.11.2012, Rethinking Education: Investing in Skills for 

Better Socio-economic Outcomes: Communication from the Commission to the European 

Parliament, the Council, the European Economic and Social Committee and the Committee 

of Regions. 

 

The Ministry for Education and Employment assumes responsibility for the staff and learners 

participating in these educational experiences, provided that the employers provide a signed 

declaration that they have carried out a risk assessment in accordance with the national 

legislation and regulations which may be in force from time to time (see section 4, Relevant 

Legislation and Legal Instruments). Through this risk assessment, employers will ensure that 

learners under their care will be truly benefitting from a safe educational environment that such 

experiences usually endorse. 

 

5. Non-formal education 

 

5.1 Definition of Non-formal education  

Non-formal education is defined as “any organised educational activity outside the established 

formal system – whether operating separately or as an important feature of some broader activity 

– that is intended to serve identifiable learning clienteles and learning objectives.” (Coombs, 

Prosser and Ahmed 1973).  The European Youth Forum defines non-formal education as  a 

collection of teaching tools and learning schemes that are seen as creative and innovative 

alternatives to traditional and classical teaching systems. Non formal education stresses the 

importance of communication and relationship as a necessary element to stimulate and foster 

learning.  The person is not viewed only as a learner but encompasses the various facets of 

his/her life such as citizens in society. Such a holistic view has the possibility to integrate 

numerous aspects of knowledge through a process of personal interaction, flexibility, creativity 

and problem-solving. . Although such process can be utilised by different people non-formal 

education is fostered mainly in non-governmental organisations involved in youth and 

community work (http://assembly.coe.int). 

 

Within a school context, non-formal education refers to “any activity happening at school during 

school hours but is not time-tabled (i.e. outside the set curriculum). These activities can happen 

during break time or be one-off activities which the teachers organise during the year.” (SSC&P, 

DQSE, 2012) 

 

http://assembly.coe.int/
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5.2 Career Exposure as part of the learner’s non-formal education 

According to the NCF, CEEs are to be considered as additional curricular non-formal learning 

activities which “provide learners with experiences, competencies and understanding that 

prepare them for lifelong learning and empower them to make wise choices for their future.” 

(NCF Summary, pg 58). 

 

 5.3 Career Exposure for Year 10 Learners 

CEEs are intended for Year 10 learners. However, there can be instances when, through an 

agreement between NSSS and the school administration similar experiences will be offered to a 

particular group of Year 9 and Year 11learners. 

 

CEEs may be the first time the learner has left the comfort zone of the school and experienced 

the real world of work. In order for the learners  to gain the maximum educational benefit, they 

are expected to be enthusiastic,  be willing to follow adult role models and be appreciative of the 

time the employ spends with them. The learner is expected to be punctual, to complete the time 

commitment and critically reflect about this experience by means of a logbook. The learner will 

also be asked to follow an appropriate dress code, prepare some questions to ask during the 

placement and participate in suggested activities. 

 

The stakeholders are bound by a set of conditions and regulations not only to ensure a risk free 

environment for the learners during their job shadowing agreement but also to maximise the 

educational benefit of the experience. The supporting Procedures document explains in more 

detail the logistical organization as well as all the pertinent conditions and regulations concerned 

with these career exposure experiences. 
 

 

6. Other related documents 
Other supporting documentation to this Policy includes various official policies, manuals and 

reports that have been published by the Ministry for Education from time to time during the 

last fifteen years. These include: 

 

1. Description of Services Manual (Guidance and Counselling Services) (2000) 

2. For all Children to Succeed (2005) 

3. The School to Work Transition of Young People in Malta (2006) 

4. Career Guidance Policy for Schools (2007) 

5. An Early School Leaving Strategy for Malta (2012) 

6. Framework for the Education Strategy for Malta 2014 – 2024 (2014) 

7. A Rationale and Framework for Career Education in Maltese Schools and Colleges (2014) 
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7. Owner  

 

Director General – Directorate for Educational Services 

Director – NSSS, Directorate for Educational Services.  

 

8. Review 

 

This document will be reviewed in July 2021 

One is encouraged to submit feedback via email on: career.exposure@ilearn.edu.mt 

  

9. Conclusion 

 

This policy attempt to provide a link between formal schooling and the world of work and real-

life situations, a paramount concept in today’s society (Coetzee and Roythorne-Jacobs 2006: 

200-10). The underpinning philosophy of this Policy is to encourage learners, the citizens of 

future society, towards more effective and productive participation in the world of work 

(Gothard et al 2001: 94). By being directly exposed to the world of work, learners will not only 

enhance the learning of employability skills but will also be able to identify the direct relevance 

between the formal curriculum and the outside world.  Providing a quality education, in 

today’s world, also translates into expanding the classroom experience into the community to 

enable learners to experience and critically reflect upon career life choices. 
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